HISTORICAL SKILLS David Webster
AND CURRICULUM
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1. HISTORICAL METHOD :
INTERNATIONAL
MODELS




HISTORICAL
METHOD (VIA CARR,
WHAT /= HISTORY?
AND PROCTOR,

MAKING HISTORY)

« Chronology

* Relevance

 Key facts (“tent poles”)
» Source bias

» Gendered bias




INTELLECTUAL
OPERATIONS (ADAPTED
FROM MELS-QC)

Some facts come together to form a
coherent explanatory narrative. Some
others do not. The danger is politicized
cherry-picking of facts.

Situate in

Establish

|ldentify

Determine

Analyze

Connect

Establish




OFFICIAL HISTORIES, WILD HISTORIES, FRAGMENTED HISTORIES

« Sima Qian, the first to write a dynastically-sanctioned history in China, recounts the past from
» the centre
« through the eyes of nobles, generals, assassins...
» Life stories of commoners and jesters
* No version of the same events privileged over others

« Official dynastic histories drop multiplicity of perspectives for a “dynastic cycle” of rise, flourishing, decline and fall, mediated by
moral judgments

« “Wild histories” continue to tell irreverent histories from below

of history (Chaterjee) disrupt but also complete narratives on the Sejarah Nasional model



2. APPLYING TO
CURRICULUM




TEACHING HISTORY:

CONTENT AND
SKILLS

* Ramos Gongalves, Marisa; Maschietto,
Roberta Holanda; Oliveira, José Luis

(2025). Centro Chega! Course Manual for
University Lecturers in Timor-Leste: Peace,
Human Rights, History and Transitional
Justice. Dili, Timor-Leste: CNC Timor-Leste.

Skills should ideally be mapped to courses and build towards
mastery over 4 years of study

Ensure inclusion of content in year one, to eg engage with
primary sources and dispel “youtube thinking” or “single-source
truthing” among students (ie instill critical thinking)

Draw on existing resources eg updated CNC history and human
rights for university module* which includes introductory content
that can be used to teach basic historical skills

Address the politicization/mobilization of history from the
beginning - studying fragments alongside single national(ist)
historical narratives is also building the nation

Emphasize primary source analysis and close reading of
secondary sources from the beginning



UNTL HISTORY PROPOSAL: BREAKDOWN BY THEMATIC FOCUS

UNTL courses OUTSIDE History|Historical skills (n=6) Content: Timor-Leste (n=9) Content: other (n=7 or
(n=8 or 9) 8)

4. Portuguese [ Tetum I, English [|1.Intro to History -
Entrepreneurship; Intro to Philosophy

5. Portuguese II; Tetum II; English II;| 1. Scientific research methods?
Civic ed; Intro to Sociology (may be transversal)

2. Intro to Anthropology; Intro to 3. General pre-history;
Polisci Western civ; Asian civ

1. Information science (in Hist?)

1 or 0. (this may be intended as Hist.)| 2. Historiography; oral history 3. Hist of art (general);
Contemp societies and globalization |and memory geography;  hist  of
Southeast Asia
1. Professional and social ethics 1. Hist research methods 1. History of art

Specialization category not counted above. 4. 3 courses in

teaching history OR 3 in heritage mgt PLUS one seminar

2. Internship and monograph




Can the
units/courses be
mapped to skills
development?



SAMPLE SKILLS IN HISTORY WITH IDEAL PROGRESSION

‘ Introduce ’ ‘ Introduce ’ ‘ Introduce ’ ‘ Introduce ’ ‘ Introduce ’ ‘ Introduce ’
‘ Develop ‘ Develop ‘ Develop ‘ Develop ‘ Develop ‘ Develop

Master ’ Master ' Master ’ Master ) Master ) Master ’
‘ Apply ’ ‘ Apply ' ‘ Apply ' ‘ Apply '

Apply Apply




What basic skills will students need in order to
do history, succeed in later courses, and (later
on) practice heritage management or teach
history to others?



How can students improve their historical skills
to solve historical problems or craft
explanatory narratives about the past, and
(later on) apply those skills?



How can students become historians able to
research in archival and oral sources, share
accurate knowledge about the past, and
iInterpret history?



How can students employ their skills in
and other
? How can historical thinking
help to spread historical awareness in Timor-
Leste?



3. HOW CAN SKILLS BE MAPPED
ONTO INSTRUCTIONAL UNITS? ONE
POSSIBLE PATH, WITH QUESTIONS.




: Deepening understanding
Intro to History

Oral history
- Memory Historiography

- Research skills |- Research
(primary sources, | methods

digital history) - Working in
archives

METHODS UNITS
(WHAT SHOULD STUDENTS KNOW ABOUT HISTORY?)



Ancient worlds

European
development and
expansion

East Asian
development and
expansion

The Portuguese
colonial empire in
Africa and beyond

Art history
History of SEA

Focus on key areas

Modern history of
USA & China

History of Indonesia

Pacific history

NON-TIMOR HISTORY UNITS

(WHAT SHOULD STUDENTS KNOW ABOUT THE WORLD?)



Timor-Leste history and national development
| Understanding change over time
| Seeing more deeply

I—_Iistory and human
rights Pre & proto

Colonization & Local areas
resistance Women

TL 1941-75 Youth

The struggle for Other thematic
independence approaches

TIMOR-LESTE HISTORY TOPICS (SHOULD TL HISTORY BE
TAUGHT THEMATICALLY OR CHRONOLOGICALLY?)



AND FOR YEAR 4?

Final-year What collaborations

specializations in with other faculties and Is a specialization in

history teaching and organizations are
heritage management Implied by these
are planned. specialization choices?

general history
research needed?




4. SOME CLASSROOM
TOOLS FOR HISTORICAL
SKILLS DEVELOPMENT




CLASSROOM TOOLS TO DEVELOP
£ M HISTORICAL THINKING

« Document analysis work sheets, US National Archives and Records
Administration, https://www.archives.gov/education/lessons/worksheets

* Meet the

Observe its parts. * Observe its
T ompers ACTIITES « Try to make sense of it.
« Useitas

* Types of document
» Photograph

Iry to make senae of it

*  Written Document
» Artifact

* Poster

« Map

» Cartoon

Wsa It a2 histarieal ovidancs. « Video

i S - Sound Recording
* Artwork




SOURCE ANALYSIS (QUEBEC MINISTRY OF EDUCATION)

A i itte
nalyzing a written DOCUMENT 1
document is useful for:

.

A pastoral letter from Monseigneur de Laval about women's dress in church Critical a na lyS]s Of SOUI‘CES

ources involves i
soutce I studymg dotumgms With the hel :
e the analysis. Some questions are relsted to i ELp of specific
» be analyzed, whether it is a primary source or Ype or cate
may not apply in a

No punishment should be spared for those who appear in these places

»me of the questions below
of worship and penitence clothed indec ently, scandalously exposing the nudity
of their arms, shoulders and nec k, content to cover these ar

fabric, which often serves to Bive more |ustre to this sh

gory
secondary source

| cases,
as with a transparent

stions that can be hel
ameful nudity

Ipful when = i

nen analyzmg a document
All of these girls and women are i 1 3
/ é omen are expressly forbidden from approaching

: of the document ) o

the sacraments [for confession and communion], presenting the blessed bread . . . a Featul’es &) In what specific circumstances was the
st ent is it?

in the indecent manner described in the present pastoral letter, 4 it type of document js it? document produced?

f) For whom

ategory does the document fall?
e E—— > 1at or medium is the document
"astoral Letter 3 B L 1Y

s g) For what purpose was
produced?
1| document, a reproduction, h) Was the production of the

excerpt?

commissioned?
1. Features of the document

3. Author of the document
a) Itisa

a) Monseigneur de Laval was tf

production and distribution of the IED Author of the document
E \ ment a) Who was the author of
: 1 ate of production b) What was the a
V ! c) What were the au
J .l ' rofthe ot d) Did the author take a

=]

Jid the events referred I Subject of the document
e did the ev L I )

What is the title of the doc
ceur? a) W

2. Production and distribution
of the document

ical context was b) What is the document’s subje
istorical contes

/hat are the document’s
duced? ¢) What are the docu

4. Subject of the document

pefinition: doc

(B s
created by whao interpret primary s

1 at the time 1
g at Examples: N

film or docurmen
document, travel film ¢

ticle, painting,

ST si
S ifficulties of analy
v from that period D"fﬁrcu Aauis
X interf

- ces can be

s the author

of a pe ‘
events under r y
I ! yriant to K
ocument O :
ective. TO analyze
3 ; |
to know about the e
- document wa L

js impc
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PUTTING DOCUMENTS TOGETHER (PRIMARY SOURCE DOSSIER
FROM HISTORYBEYONDBORDERS.CA)

An act of no choice: the “integration” of Timor-Leste, 1976

OLDER POSTS

TIMOR-LESTE

March b, 1976

An act of no choice: the “integration” of Timor-Leste, 1976

CATEGORIES




PLAYING THE PAST: HISTORICAL SIMULATIONS TO ENCOURAGE

STUDENT PARTICIPATION

Bishop's University, History & Global Studies 1.

Halls of Mirrors:
Peacemaking in Paris,

Bandung 1955:

The Search for
Independence

NONPERENS] ASIA AFRIKA

APHIL 1UBS

Game booklet
Version 1.1
Marxch 2021

Not for distribution




THANK YOU / dwebster@ubishops.ca
OBRIGADO
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